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Radio and Podcasting as a Pedagogical Tool



How can emergent practices that use radio or podcasts translate research into engaging narratives for public 
audiences and interdisciplinary dialogue?

How can radio and podcast practices allow academics, students, and external voices to bypass traditional 
gatekeepers?

What could be the potential benefits of empowering students to create radio or podcasts as part of their 
coursework?

What could be the role of radio and podcasting in civic engagement by higher education institutions?

How can radio and podcast initiatives challenge traditional academic hierarchies and open space for diverse 
epistemologies and challenging discourses?



Radio vs Podcasts
Definitions

radio
/ˈreɪdɪəʊ/

the transmission and reception of electromagnetic waves of 
radio frequency, especially those carrying sound messages.

the activity or industry of broadcasting sound programmes to 
the public. 

podcast
/ˈpɒdkɑːst/

a digital audio file made available on the internet for 
downloading to a computer or mobile device, typically available 
as a series, new instalments of which can be received by 
subscribers automatically.

https://www.google.com/search?sca_esv=585590484&q=electromagnetic&si=ALGXSlYwDW0HUer9cZIextq8wqSfauU1yGU8cWQoQfVA8_xrlTBpF1Gy4gDxOnUJtiZEtYwWEySmYdpfReBRYuSFHKYi38GBVnOc0z_t99tJLIxT04PRLck%3D&expnd=1
https://www.google.com/search?sca_esv=585590484&q=instalments&si=ALGXSlYpmWhtmlIZKYHTCPXiYmMEIhslUMavKR24j7M4tF5xP4JS24a3JhkboCg4jQIUbKwnT2CnTnUVRH0y7z6eYuGgNK_4Xtg0jHlPYC21W7AHjxuZ1sY%3D&expnd=1


Chronology of Attempts to Define the 
Podcast in the Context of Higher Education

• ‘digital media files’ inclusive of both audio and video formats (Salmon et al., 
2008, p. 20)

• ‘audio-only digital media files, which when used in teaching and learning, 
allow listeners/learners choices for when, how, where, and in what ways they 
engage with the content’ Llinares et al. (2018)

• ‘podcasts are exclusively words (via audio)’ (Noetel et al., 2022, p. 414)



Some Definitional Ambiguities..

• Is audio-recorded feedback on a student paper a podcast?

• What about the digital media files from a Zoom lecture accessed by students 
after the lecture?

• Is an audio file a podcast if it remains locked within an online course 
management system—such as Canvas, Moodle, or Blackboard—available 
only to enrolled students?



Pedagogical Taxonomy of the Podcast in HE

Rosell-Aguilar, F. (2007). Top of the pods—In search of a podcasting “podagogy” for 
language learning. Computer Assisted Language Learning, 20(5), 471–
492. https://doi.org/10.1080/09588220701746047

Model informed by practice 
around learning of a second 
language in HE

Main differentiation between;

- existing resources – 
considered authentic 
materials of native language 
speakers, e.g language 
courses;

- newly developed resources – 
created by educator or 
students

https://doi.org/10.1080/09588220701746047


Pedagogical Taxonomy of the Podcast in HE

Hew, K. (2009). Use of audio podcast in K-12 and higher education: A review of research 
topics and methodologies. Educational Technology Research and Development, 57(3), 333–
357. https://doi.org/10.1007/s11423-008-9108-3

Differentiates between:

Lectures – duplicates content 
delivered in person

Supplemental – adds something 
new to previously delivered 
content

Student projects - e.g group work

An extension to previous model in 
conceptualizing integration of 
podcasts into curriculum

https://doi.org/10.1007/s11423-008-9108-3


Pedagogical Taxonomy of the Podcast in HE

*McGarr, O. (2009). A review of podcasting in higher education: Its influence 
on the traditional lecture. Australasian Journal of Educational 
Technology, 25(3), 309–
321. https://ajet.org.au/index.php/AJET/article/view/1136

Focuses on pedagogical intentions, from perspective of learner as participator (3 categories)

https://ajet.org.au/index.php/AJET/article/view/1136


*McGarr, O. (2009). A review of podcasting in higher education: Its influence on the traditional 
lecture. Australasian Journal of Educational Technology, 25(3), 309–
321. https://ajet.org.au/index.php/AJET/article/view/1136

https://ajet.org.au/index.php/AJET/article/view/1136


3 Categories – Substitutional, Supplementary, Creative
• Substitutional - Some research suggests that podcasting can lead to a 

deeper understanding as students feel more involved in learning, amplifying 
students’ sense of contact with their lecturers (Evans, 2008) (Gachago et al. 
2016) Lonn and Teasley (2009).

• Supplementary – advantages potentially anchored in terms of diversity of 
learners, potentially improving student experience. Offers opportunity to 
pause, rewind, listen several times 

• merits of podcasting within HE are most apparent when it comes to student 
created content, either as part of formative or summative assessments.

Evans, C., 2008. The effectiveness of m-learning in the form of podcast revision lectures in higher education. Computers & education, 
50(2), pp.491-498.

Gachago, D., Livingston, C. and Ivala, E. (2016) Podcasts: A technology for all?. British Journal of Educational Technology, 47(5), pp.859-
872.

Lonn, S. and Teasley, S.D., 2009. Saving time or innovating practice: Investigating perceptions and uses of Learning Management Systems. 
Computers & education, 53(3), pp.686-694.



Reflections From Students as part of 
Research Project into role of Podcasts in HE

• "Innovative podcasts had not been a feature of Uni assessments prior to this module. Using podcasts did 
offer some unique challenges in terms of structure, flow, and line of questioning. However, I did value this 
because if the assessment was another bog-standard, "write an essay with an intro, research, findings, etc", 
I don't think I'd have engaged with the topic or material anywhere near as in-depth" (Student 1, workshop, 
24 August 2020).

• "[Podcasting] is new but familiar as everyone has had conversations before! It was not intimidating. Working 
on a podcast allowed me not to focus on word count. It allowed us to go more in-depth into a chosen topic, 
as there was no concern over words count. It was also less fragmented compared to work on a (group) 
assignment like an essay" (Student 2, workshop, 24 August 2020).

• "It felt natural in terms of how the conversation flowed, and whilst we were working to a time limit, it gave 
the chance to explore the topic" “It is very important to choose a topic as it allows you to feel more 
passionate about it" (Student 3, workshop, 24 August 2020)

Podcasting and Collaborative Learning Practices in Placemaking Studies (Silvia Gullino, Simeon Shtebunaev and Elodie 
Wakerley, Birmingham City University) 2023



As part of either developmental work, formative or 
summative assessments 

Differs from traditional group work in that students have the chance to refine and improve the end product, a process which 
in itself can be beneficial as part of their development 

Consideration around this can be anchored by identifying epistemological processes that take place from the perspective of 
learner 

Cognitivism, educational theorists such as: 

• Vygotsky – belief that knowledge and thought are constructed through social interaction with the ‘zone of proximal 
development’  

• Piaget – knowledge based on experiences which in turn are influenced by their emotional, biological and mental stage of 
development  

• Freire - belief in the role of dialogue as opposed to monologue in education within the realm of what is referred to a 
critical consciousness 



Factors to Consider in Evaluating Role of 
Radio and Podcasts in HE

 Negatives  
     
Echo chamber issue  

Acceleration towards online resources detracting 
from overall educational experience  

Potential for de-academization of academic work 

Moves away from literary context which is arguably 
foundation for all academia  

Positives

Opens door to more remote participation, could make 
more content more accessible 

Empowers students with some creative agency  

Removes issue of AI / plagiarism in relation to group 
work 

Provides students with 21c transferable skills in 
creation of digital content 



RadioActive 2.0  
A collaboration between schools of Childhood and Social Care and Arts and Creative 
Industries.

Original initiative ‘RadioActive 101’ ran from approximately 2010-2020, was a very successful and original 
social innovation that supported: psychosocial development (confidence, self-esteem); 21C skills 
development (critical and creative thinking, communication and team-working); and, digital and 
employability skills more generally (including soft skills and industry specific journalistic and media skills)
This was evidenced through 38 publications and is reported in detail in Ravenscroft et al., (2018) and 
Ravenscroft (2022). It was developed and evaluated through UK and European funding (totalling £473K), 
that led to engaging over 680 participants through 49 Associate Partner organisations, including 29 
employability placements in Music Performance, and broadcasting to listeners in 57 countries.

Ravenscroft, A., Dellow, J., Brites, M. J., Jorge, A., & Catalão, D. (2018). RadioActive101-Learning through radio,  learning  for  life:  An  international  
approach  to  the  inclusion  and  non-formal  learning  of  socially excluded  young  people,  International  Journal  of  Inclusive  Education,  Taylor  &  
Francis 

Ravenscroft, A., (2020) Participatory Internet Radio (RadioActive101) as a Social Innovation and Co-Production Methodology for Engagement and 
Non-Formal Learning Amongst Socially Excluded Young People, International Journal of Inclusive Education, Routledge, Taylor & Francis. 



RadioActive 2.0  

2023-24: Educom QR funded – “RadioActive (version 2.0): Designing a pilot 
participatory multimedia and near-future media platform”

2024-25: Knowledge Exchange (Higher Education Innovation) funded – “Embedding 21C, 
Social and Emotional Skills Development in Youth Empowerment Services through the 
Co-production of Digital Media within RadioActive 2.0”

2025-26: Knowledge Exchange (Higher Education Innovation) funded – “Participatory 
Digital Media Production and Training for Youth and Student Empowerment, Advocacy 
and Employability through RadioActive 2.0 Community Interest Company (CIC)” 





RadioActive 2.0 

radioactives.org 

https://radioactiveuel20.wixsite.com/radioactive-2
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